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To* investigate further points raised in a‘ previoys report 
(Research Report: 75-01), surveys of the opinions of students, 

_ parents and teachers with regard to semestering were undertaken. - 
Representatives and coordinators of various subject areas were 
also asked for their comments: od ck in ans 

The adjdetty, of the students..éam ted. (all had attended both 
semestered and-non-semestered schools) and their parents pre- 
- ferred the a to the non-seméster system. The majority of 
_ teachers also éxpressed “this preference ‘although 3dme eer : 
"favoured | a: tén-honth teaching session. for their subject. Al. 

‘ these groupe. “mentioned both, advantages’ and disadvantages of 

+. semesteri’ Most of the coordinators * atid sudject: area repre 4 . 4° 

7 sentatives ndicated © a preference., for». non-semestering, however, P ‘4 3 
‘ believing ‘that the: sinatrantiye of pigpeesugetas papa the ' : 
eee: , F 
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ig. o, . 
" ‘The dtevuei of the loss of inarpuctdonad time in ‘ 
: semestered, courses and the redesigning of courses are also dis- 
cussed in the report. _ The conclusions of the study and the 
‘three recommendations are similar to eucae, of ‘Research aport 
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Mae sndonitne IN VANCOUVER, SCHOOLS, / 
Sa on: Ae 7 INTRODUCTION . igo ar. 
« wie be FS 4 ‘ . J ‘ « 
oe ‘ , On July* 7th, ‘41975, the Board seal Trustees of School District” 39. 
‘ .received a report entitled’ "The SemEster System in Vancouver Schools: ana °° 


‘ its. Effetts on Curriculum" (Research Report 75-01). Although the_ report 
‘ ‘pointed out some of the perceived strengths and. ‘weaknesses. of semestéring, 
; “Board-members requested further investigation ‘of the points raised in the. -* 
repgr particularly’ those contained ‘in the recofmendat iong and addendum. 
_ It .was|further requested that surveys’ of the opinions of students, parents © 
_ | fand teachers. in’ semesteredschools :be undertaken and that these surveys be '» 
—e included in the corisideration of. any subpequént recommendations « : 
ig The’ present. report discusses further se toaaie to examine semestering 
© in Vancoliver secondary schools.: Discussions were@held with coordinators 
and chairpersons of department heads of various “subject areas and their 
_* " comments:‘are presented below. “Questionnaires were also directed’ to samples 
Is of, students, parents and teachers to solicit their views on semester and, 
, non-semester systems. -In an attempt to. éxamine informed opinion, the stu- 
_ dent sample was chosen to include only those students ,who had had éxper- : 
_° idence with both semester and nonzsemester systems. The parents of these ; 
. students, having also had some experience with both systems, composed the - 


aah parent: sample. The teacher- group was, selected randomly from ,the Yetaffs - 
of the eight “semestered" schools inf Vancouver. Although no effort was 5 
made to select teachers who had also taught in a system which was predomi- Ne * 
nantly non-semestered, more than thred-quarters of the” resultant. beable: 
consisted of teachers witb-experience in both types of systems. (An - 
attempt was not made to.select teachers who were presently.in non-senestered 
we * schools but had taught in semestered schools.) rg rs 
z The present Papare is divided i nto tive sections: 
: * the first section presents a summary of the surveys. , 
of students’, parents' and teachers' opinions, - } : 
- fe . ee te 
ye - the second section deals with the comment of, wes. 4 : ’ 4 
5 coordinators ’ ; e t ae r 
. * , "y i ef on " 
ae Asi the third section deat with the cpaienea of thé ; oe : 
; ‘ chairpersons of department heads, an . 2, is ae Soe 
7 ~ \ “+ the fourth section discusses sbme of. the othee 54%. - 
¢ . ‘ poihts of concern raised in the previous report,. , és 
; and Pain i eee 


~sthe sie s@ction contains a final ‘summary, ~ ote : 
conclusions and recommendations. a . : ‘< 
i ; a. # 


SURVEYS oF OPINIONS OF STUDENTS, PARENTS. AND’ TEACHERS * 
és “@ . : 
~ OPINIONS OF STUDENTS © ; 


a a aaa S58 oy te Se . «4 Hy ’ 
at Each’ mehoo?’ was, requested to- prepare a. list. of, nanes ‘of senior “gtudents . 
\Ci.e., itt gHades 11 and 12) who had had at least one year's experience in 
_ both a semestered and non-semestered school. The questionnaires were then - 

_ administered: to, these students ‘at each school. As might be expected, some 
schools(especiatly ' ‘non-semestered") had only a few students. meeting these 
eakates whereas others had .2Q or’ 30: such students. . , 

' / ee 
% Although: two ataaltecadee ieee were used; only slight di fterences in. 
verb tense existed between forms (ite., some students wére presently attending 
"samestered™ schools and some "non-semestered" schools)... The following 
summary of quéstionnaire responses is divided according to grade and type of 
* . school now attended. The final sample sizes were ag follows: 25 and 66 stu- 
- dents were presently in Grades’ 11 and 12, respectively, of semestered schools’ 
(Group S), whereas 32 an | 33- were in, Grades 11 and 12; ‘respectively, of non- 
‘semestered schools (Group NS). The: numbers responding” to each question have 
‘ been converted. ‘to Bence Fens iia most items to, facilitate comparisons be- 
- tween Sroups. . . 


. 
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Most of the quest ionnsire. items are repeated below along: with\the re- 
sponses. Brief commence’ have been added’ in some cases to assist ines reader. 
Items . Ito 4, on he: students" questionnaire were - -concerned vith the 
‘Length of time a student had been at his or her present and preyious school 
and the proportion of courses at these schools which were non-semestered. or 
semestered. Responses to ‘these: items confirmed that, on the average, stun. 
dents had: attended both a non-semestered .and semestered school for’ at least 
a‘year. Responses were, used also to categorize students as belonging to 
Group S‘or Group N-S. : 
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1f you were tg compare your experience with the semester and non-semester 


systems (grying to keep the systems separate from the schools, teachers, 
students, etc.), which system would you prefer? 


‘ ; ; GROUP N-S » GROUP S 
7 wo oe ul Grade-12 Grade 11 Grade: 12 
‘+ Semester, . 53.1% +- 51.5% "199. 77.3% 
Non-semester 31.3, - 36.4. _ 0. 12.1 
Other a . 15.6 12.10 | _ 8. 10.6 
X - 
tn .general, the majority of all groups favoured the semester over the ‘non-, 
semester system. However, this preference was most obvious inthe group now 
attending semestered “schools, especially with respect to the Grade 11 students 
in this group. Although over onerhalf of the students now in non-semestered 
\ schools indicated a preference for the semester system, approximately one-third. 
of this group ‘preferred, ‘thex non-semestered system. 
: e. f 
. Of the few students who indicated a preference for some "Other" system, 
most indicated that they would like to see some courses semestered and some 
non-semestered. of 
bd r a 
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6.a) What are some of the’ advantages of semes tering? 


The domuenta made by both Soups ‘were similar: . The most frequently mentioned .. 
atvantegst os semes tering were: 

~ ‘the opportunity to take a larger number ae variety of courses 

' ina year, 

x that courses did not tend to drag and were over quicker, 

- that one could repeat a failed course within the, same year, 
- that one could graduate earlier, and 
_ = that work was more concentrated but on a pe number Oe 

courses, 


‘What are some of tf disadvantages of semestering es of seandtorts i 


The following. disady ntages were most, often cited: 
= courses Seemed to be rushed, . 
--the.workload was heavy, ‘ 
- it was boring having the same subject at the same, time 
every day, 
forgetting could occur with: several months bereten 
courses, ‘and 
courses do not go into as ach depth, teeaae 12" (A 
Group N-S especially. mentioned this with some. 
stressing its importance with HELpESE to scholar- 
ship exams. e 
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Wise. are some of the advantages of non-semestering? 


"The most frequéitly mentioned advantages of ih ein weet; 
= " having more tine to cover the ‘course and absoxb , . 
ideas, - 1 . ~e .2 
- subjects are covelea in more depth, and 
-.not having the sale courses every day and having © 
a greater variety of courses. 


What are some of the itendeantanes of non-semestering? 


The following disadvantages were most often eicanti | js : 
d . ‘ ' ! ae > : mer 
: - courses can ards out and become boring when extended over/ a ¥ ne: 
De a whole year, eS si ae 
- fewer courses can be taken in a year, ft F ' 
Mia <4 ~- failing a course results in taking it for another / te 
, » year or at simmer school, and es ; : 
“te - one cannot graduate early. , _ : | 
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8.a) In your opinion, should all courses, some courses or mo courses Be semestered? 
‘ . ’ 7 ' . 
- . GROUP _N-S - * GROUP § 
: r _ Grade 11 Grade 12 Grade ll . Grade 12 
All os 31.3% , 18.2% . 36. ,19.7% 
Most 29.7 > 33.3 57.6 
Afew . °°. 29.7, > « 45:5. * ) 18.2: 
None. 9.4 _ 3.0 0. 4.5 


_ Although, the majority of students in all samples indicated that "All" or 
"Most" courses should be semestered, two other trends seemed evident. It 
appeared that, more students in Group S than Group N-S favoured having "All" 
or "Most" courses semestered. .The figures also showed that more Grade 11 
than Grade “12 students in both groups favoured having "ALL" courses semestered. 


. 
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8. b) considering the, courses you have taken, which timetabling: at cawontiede do. yeu believe. would be ‘best for most 
courses ‘in the. following sub ject, areas? . ' 


s TWO CONSECUTIVE ; NE FULL 
ONE SEMESTER, SESSION * SEMESTER. SESSIONS . YEAR SESSION a OTHER 


GROUP N-S . GROUP S GROUP _N-S GROUP GROUP N-S_ . GROUP S- | GROUP N-S GROUP _S- 


Gr.ll Gr. 42 Gr.1ll- Gr. Gr.ll .Gr.12 Gr.1l Gr.12|Gr,1l1 Gt.12 Gr.ll Gr.12]Gr.11 Gr.12Gr.1l Gr.12 
ee eee leer Seen emery See —S=S eee COC 


bs e 


Art. SOVOZ* 60.6% 64.0% -59.1%|.18.8% 24.2% 0% 10.6% ‘15.6% 12.1% 54,0% 9. 1% ° 0. 4.0% 1.5% 
|Music | 37.5 57.6 48.0 45.5 | 28.1 18.2 16.0 al | 9. 212.0 16: J 0% G5 -ass 
Drama - 34.4 54.5 60.0 56.1 | 28.1 15.2 ' 16. oe ae ee a 0 “0.0 ‘0, 
Commerce 37.5> 39.4 60.0 63.6'| 2570 “15.2 + 4.0 9.1 118.8 30,3 120 . 1. 1 0.0 0.0 0 
Engligh . 28.1 21.2 52. 57.5 25.0 33.3 %20. ; ; 45. 20.0 ‘ ? 0 - 4.0 1 
Math © 40.6 (42.4 56.0 31.8 | 18.8 9.1 .0 43.97] 28. 5 , 16.0 .° 19.7 -L0.0 60.0 | 0. 

0 


Modern 37-5 42.4. 52.0 54.5] 15.6 12.1; 20. 2 | 18. 4 1%0 13.6 | 6. 0 6.0 
Languages ' ah y : te ; 


Home Ec. 40.6 54.5 72.0 57.6 |48.8 24.2 12. a? eae, a 90% 00 


PE. °° 43,8 427.3 36.0 60.6 |'21.9 33,3 28.0. 21. 0 39.4 32.0 713. 1- 0.0 0.0 
Science '50.0 30.3 ; S hiss, -27,3 424.0. 16. 0.0° 0.0 On” 
Ind. Ed, 28.1 51.5: '.60. A Lass1 (21.2 12.0" +10. 6 182 8.0 6.1 | 

Sot. St. 43.8 36.4 68.0, 62.1 | 15.6, 24.2 4.0 "ig. 3 39.4--12.0 16.6 

Guidance 50.0 66.7 68. LP) as i Tie 21S. Soe Fe 

Other hoe 60 “ES St OF (hoe 2s) ek Se Oe OM 


*Percentages across each row may not add to*100% since the proportions of students not responding have fot been included. 


In general, the above table shows a preference for one semester coutses’ in most subject areas. However, there are 
some - exceptions to this trend. For example,more og pe students.in Groups N-S and S preferred full year and two 
semester sessions, respectively, of mathematics than a single semester., It. was also noted that somewhat more of the : 

~Group N-S students indicated a preference for a: full year, of English rather than a single semester. (It is interesting 
to examine the responses for other subjects by comparing preferences for a single semester session to the combination 
of ‘both the 10-month: options. ) . é : > oy 


9, re How do (dia) you find the pace of instruction in most non-semestered courses 
: (i.e. ,do (did) they seem to move tod slowly or too quickly for you)? 


drour N-S GROUP S 
Grade 12 Grade ll . Grade, 12 

Much too slowly ; ; “6. .0% 
A bit too slowly : 
Just abdut right 
A bit too quickly 
Much too quickly 
Blank 


Responses ‘to'tHis item tended to reflect the type:of school the students were 
now attending. Whereas many students found the pace of non-semestered courses to 
“be "Just about right", considerably more’of the students now attending semesterede 
schools in comparison to those in non-semestered schools felt that non-semestered 
courses ‘Moved too slowly for them. P 2th 3 


. 
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b) How did (do you find the pace of ‘instruction in most of the senestered éourses 
you have taken? : 
GROUP “N-S ; ‘ GROUP S 

; Grade 11 Grade 12 Grade ll. Grade 12 
Much too slowly 
A bit too slowly 
Just about right 
A bit too quickly 
Much too quickly 
ai 


‘In esgntent, ‘most students in both groups indicated that the pace in poeniered 
courses was "Just about right" or a "bit tod quick" for them. It might also be 
noted that considerably more Grade 12 students in Group N-S than in,Group S efound 
these courses to méve "A bit too quickly" whereas the reverse was evident. with re- 
spect. “Ee the responses of Grade 11 students. ; - 

' ’ \ Pa see ee F 
10. Sar add further comments that ou would like to make about semestered’ or 


non-s mestered courses or systems. : ; We 


. 
= 


"Comments made by studedts in both groups tended to reiterate previously -made 
PERE RROD x The following were. the most Bea Ae 
the semester system had advantages such as sndéher courses 
with greater variety, 
bne can repeat a failed anita the same year, 
certain’ courses should be taught over a fult year; and 
a combination, of choice of systems seat be available. 


' OPINIONS OF PARENTS AC a ae 8G \ 
Questionnaires were sent diceceiy to parents of the students that were 
‘gampled and envelopes were. ‘provided for the. return of completed forms to the 
Evaluation and Research Department.. Of the more than 150 questionnaires 
gent out, 66. completed forms were received. Of the ‘latter figure, 29 were 
from: parents of students now at non-semestered) schools (Group N-S) and 37 
from parents With children setene’ee semestered schools (Group S). 


sce thee aa oot saad te 
Most “quebtionnaire ‘items are repeated. below along with the percentages 
‘for all response categories. — Brief comments have been added in some cases 
to assist the reader... ae - 3 : 
. ee r ie ' ; 

Itens Ma) and 2 asked parents to indicate whether their child's secon- 
‘dary school was semestered or non-semestered and what proportion of the courses 
taken at the present: and previous school were semestered or non-semestered. 

‘s"Responses were used to categorize parents as belongingeto Group N-S or Group S. 
1.b) te geneval, ‘how would you rate the quality of education year: child is | . 
receiving at his or her school? 


a> ai eens Oe as Ja' GROUPAN-S 
Extellent ot bla &e #10532 + 
» Good ee 48:3, 
Fair. ‘ : * © 37.9 
Poor ; a Ra, MR g . 3, 4 


i 


. 


. Aichouigh the ‘thajority: of: parénts rated’ the saaldey of inviting as 
"Excellent" or "Godd", \the proportions pheckine both these puERyeraet 
was higher in Seoup: S than Grip N-S. 


aw: 


3. 4) How does, your child seem to be enjoying this zoe at ACHODIT 


; . : ‘ GROUB N-S 
Very much * ; 37.9% -° 8 
Somewhat . - , - (37.9 
Not very mu@ © 207 
» Not at all - . & 3.4 
ip 


Although most parents indicated that. -their children\were’ enjoying school 
"Very much" or "Somewhat", considerably more’ parents in Group $8 than Group 
N-S checked the "Very. much" category. , 
by Does: your child seem to prefer non-semestered or ‘Semastares courses? 

| we ° GROUP-N-s 
Prefeys non-semestered - "27.6% 
Prefers semestered’ “55.2 | 
No preference '§ - * 13.8 
Blank J ae 3. 4. 


ae 


; - Although the majority: of parents thought their chitdeen preferry 4 
" senestered courses, considerably more parents in Group S expressed 
this preference. : 


oe E se oe gg 


Loy >. i 
gen 8 = : A * 
as: .'* = ae mi 
‘ f° 3.c) Which system do you think is best-suited to your child? 
“eS _ GROUP 'N-S « GROUP S 
Non-semestered . i 24.1% * 16.2% 
~ . Semestered 3 48.3 a) ‘i 75.7, 
—™ :No difference ° x 13.8 See 8.1 } 
. : Bhank , 9. Te clase : , 0.0 7 re 
ot 4 Aa oy ms “ 
' . Whereas approximately jthree-quarters of the Group S respondents ' 
. \ thought) ‘that the semester system was best=Suited to their child, slightly 
gun atone haTE OF che parente fe CFOLp NS believed sents wae thE. cases 
~ * In general, the regponses to Questions 3 b) and-(c)‘tended to correspond. 
: “a a Fs . : 
“4.a) In your opinion, what are FRG advantages of the semester. system or 
vas aeaaes courses? ; . oor 
to 8 4 , The following advantages were cited most often by Seis Broups: ~ ) fe | 
rs : ' = one can take more courses artd-a larger ‘variety of SOUSSSR», an 3 
* | © a.fajled subject .can be repeated in the same year, ~ ~ 2 Seg 
; - one can have concentrated Study of fewer subjects at one = aed 
acd time, ; F ‘ 
F '- earlier gratuation is possible, and 
- the Shorter courses tend to maintain student: interest. 
‘ at ; seis was mentioned more eens by Group S parents. ) 
iy 
b) In you opinion, what are thé dfsagvantages of the dencsewe igen 
or semestered courses? 
_ The most: frequently mentioned ree ae 
¥ - lack of time to cover the course in depth, “ 
. ve - thé time for homework, assignments, — etc. is less 
a astign gS (i.e., everything seems rushed), . * es 
ry - length’of-time between consécutive courses in a . ’ ’ 
an athe subject. area may be great, and 
oe : ~ less retention of knowledge. (This was mentioned : 
ae? ‘ ‘most often by~Group parents.) e igs ee ‘ 
5. a) In your Spinion: what ‘are the sivanteges of the non-semester_ _Systen 
< or ten-month courses? : 
' eee 
The. advantages cited most often were: ‘ 
a - there wasgmore time available and the pace was 
less hectic, 
- there was continuify of-subjects over the year ‘ . 
- and from-year to year, and 
= there was pesate retention of knowledge. ; 
b) In you ‘opinion, what are the disadvantages of ‘the non-semester system 
: or ten-month courses? 4 
The most-often mentioned divndvantwees were: A 
P . ' - courses can get boring when spread over the 
a ee lof whole year,‘ 
- not as many courses can’ be taken, 


- one cannot graduate early, and 3 
- failure can result in another year' 8 . 
work. ar . 


ave 


ye 


é. Which system do you prefer? 


SS . . ‘’ 
mo ‘ - 
ate a ' GROUP_N-S ’ GROUP S 
me ‘ . Non-semester ‘ 34.5% , 13.5%- 
he ‘ ‘Semester Ala. 70.3 | 
oa: No preference 17.2 10.8 eR 
. Blank _ aa 6.9. Bh a 


¥ pions parents in Group S showed a clear preference for the semester 

nty“splitmin terms of their preferences ; 

comparing. the responses: to this item with those to Questions 3 (b) and (ec), 

it appears’ that somewhat fewer; ‘parents preferred the semester system than 

» thought their children preferred it or that believed it was the system best- 
suited for their children. 


7. a) Why “did you select” the. secondary school ae gon or daughter now 


= " . | attends? 
‘ =, i . \GROUP_N-S - ' GROUP S 
It was nearest. school , 60.3% 19.8% 
It offered certain courses 8.6 22.5. 
It was semestered * 0.0 29.3 
« re It was non-semestered » 6.9 0.0/ 
* Other 20.7 28.4 
* Blank ° ‘ : 3.5 ; 0.0 
* . al Hh \ 
: _. Whereas the majority of parents in Group N-S selected the school 
-_ because. it was hearest to their home, parents. in Group S tended to 
: choose the school for various reasons, é.g., it was semestered or offered 
Pa certain courses. Some*of thé comments with respect to the "Other" cate= 


gory mentioned that the child had selected the school or that the school 

had a good reputation with regard-to some. particular aspect. 

ja 4 

b) Did the school's being semestered or non-semestered have anything 
to do with your child’s changing schools? 


* : “ GROUP_N-S GROUP _§ 
Yes ie 20.7% 32.4% 
No 75.9 62.2 


Blank : ‘ 355 -= : 5.4 


Although ademutiat more parents’ ‘in Group S than Group N-S indicated 
that the school's being semestered had something to do with their child's 
changing schools, the majority of both groups stated that semestering was 
not a factor in the change of gchools. , ; 

‘ f 9 e 
_8. Please add any other comments that lag Sap like to make about 
semestered or non-semestered courses zi systems. : 


The most frequent comment made by both groups’ favoured having a 
choice of systems available for students or perhaps combining semestered 
and non-semestered courses within a school, Most of the remaining comments 
made by parents in Group S reiterated the advantages of the semester system. 
Other comments by Group N-S were more evenly divided in terms of preferences 
for the non-semester or semester systems. 46 
af ; r 
: 15S : 


e 


: 


OPINIONS OF TEACHERS , 


oe To gather ‘some information regarding the opinions of teachers with respect, to 

> gemestering, 25 teachers were selected at random from each of eight "semestered" 
schools and asked. to’complete a questionnaire. Returns-were received from 171 of 
the 200 teachers who were invited to respond. 


‘ Ps my 


‘ 
a 


Most questionnaire items are/repeated below along with the responses. In most 
‘cases, numbers have been convertdd to percentages.- Brief. comments have been added 
in some instances to assist the reader. 4 - 

a ‘ elie en he eee a ms a moto ’ 3 

‘Item 1 ‘asked teachers ,to indicate ‘the cubes of ‘courses they were teaching , 

"and how many, if any, were more than one emester in length. Although some + 

* teachers may-have answered in terms of / Welasses" rathez than "courses", the _ ‘ 
average number of courses reportedly t&ught was 4.4, of which an average of 3.4 
were one semester long. . The relatively. few double-semestered courses tended“to be 
in Mathematics, English, Band, or, to a lesser extent, Social Studies, Guidance 
and Physical Education. ; ; « Swe > 


. 


. 
* j #3 ar. ee 
a ’ 


. - #4, 
2. Have you ever taught in a secondary school in which all or most of the courses 
. were non-semestered? : 3 


: - 


Yes, 76.7% Re, 03 ee 
: No 23.42 oo By 
. a ; “ . cn en 
If Yes, for how long? Ae 2. : He 1 ‘ 
. ‘ & ‘ ‘ 


; Average — 7.1 years’ 
If Yes, which system do you prefer? 


; llon~senestered 33.62 els 


; Semestered 55.72 | ; * 


Blank 10.7% 


. . 
~ ry 


’ Approximately three-quar®ers of the teachers indicated that they had taught 
in a non-gemestered school. The average length of time taught at such schools was : 
dea yeerty ‘ @ : ; : ‘ 


Of those teachers with experience in both semester and. nod-semester systems, 
somewhat more than half indicated a presecens for the saeiaabit asystem. ° 


3.a), In éeeuesd: how do the students seem to feel about sneustertag courses or Ene 
semester system? P —— : | 


Very positively 22.8% - ; : 
Positively . ._ . 59.4 = 7 
Negatively 6.7 
Very negatively - 0.0 
Blank = gp Ghd as 
4 - aa 


As can be seen, more than eighty percent of the teachers thought that the 
students felt "Very Positively” or “Positively” about’ semestered courses or 
the semester system. : é 
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7 > th genetal, how do you feel about semestering courges or the’ semester system? 


“ . Very positively ; 2 
: “+ Positively : 45.9 1 
aes : Negatively 21.1 ; : 
 e _ > Very negatively - 6.4 : 
ee ‘Blank 3.5 


Although the majority of teachers felt "Very positively" org"Posizively" 
_ about semestering, the proportion who felt negatively was greater than that 
indicated with respéct to students’ feelings. | 
. * ’ 


‘ a g + 
. All codrses should be semestered : 10.8% % 
Bang ' Most should be semestered “ 53.2 
P A few should be semestered , 30.4 
' ‘None should‘be semestered 3.8 
Blank : : : > 1.8 7 


The majority of teachers thought that “Most” courses should be semestered. 
More teachers indicated that "A few" courses should be semestered than thought 
"All" should be semestered. : ‘ - 


. 5 a 


‘ ~ ‘ 
b) Referring to the. list bélow, please indicate the subject area in which you teach 
and the method you favour in teaching most courses in that area. 


- One Two Consecutive One’ Fulg> x. 
* ~ : - Semester Semester . Year: «7. “s 
t ‘ ~“* Session - “Sessions Sessioh °* Other 
EP og “a 
Art ~ ‘ "42.92% 28.6% 14.3% 0.0% 
Commerce 50.0 16.7 33.3 0.0 
English 20.0 . ‘ . 30.0 * * 36.7 3.3 
Mathematics - ‘ 29.6 . 14.8 40.7 3.7 
Modern Languages 1225 12.5 62.5 0.0 
Home Economics 54.5 27.3 9.1 0.0 
Physical Education 11.8 58.8 23.5_ 0.0 
4. Science + * 52.6 10.5 > 36.8 0.0 \ 
“Industrial Education. . 70.8 0.0 20.8 | 0.00 = 
Social Studies , 44.8 20.7 20.7, -° 0.0 
gdance 22.2 11.1 “50.0 0.0 
BB: . 0.0 0.0 87.5 0.0 
ama 100.0 - 0.0 0.0 0.0 
* Library 0.0 25.0 . - 75.0 0.0 ° 
Other 33.3 33.3 33.3 : 0.0 
*Percentages across each .row may not add to 100% since the pfoportions of teachers 
not responding have not been included. i ; 
® 
. Single semester sessions were favoured by the majority of teachers of Commerce, 


Home Economics, Science, Industrial Education and Drama. However, a clear majority 
of teachers of English, Mathematics, Modern Languages, Physical Education, Guidance, 
Music and Library: favoured either two consecutjve semester sessions or one full year 
session. (It is not obvious from the responses whether the two 10-month alternatives © 
were me ee by the teachers. It shouldtalso be noted that the number of © , 
teachers teaching some of the subject areas wag very small< Thus, one should use 
some caution in generalizing from these results.) : 


4 an 


(i) eae . . 4 a Soe 


| 
3 Some of the general advantages ainetoiad most tigheucis were: 3 \ 
‘~~ the greater number and variety of courses offered, Se Pe 
, - seeing students on a daily basis, (i.e., continuity), Ba SAS) 


= /the opportunity. for students to mayen? zattes, courses, 
(> ‘in the same year 3 : 
{/ = flexibility in timetabling, 4 
73 = concentrated study, ay ag v2 s ve 
ye earty graduation, an tens eae 
‘ ft - the change of teachere and students after five ‘months. . - 
* r a + 
é ’ (ii)"in your subject area: - : ‘ 3 oil 
ve . £ és \ : . 
Similar comments t those. cjted above wer mentioned: 
- seeing studefts ion a daily basis (i.e., continuity), 
- greater variety of courses ithin subject area, \F 
opportunity to repeat .a fai ed patents, and ‘9% ° . 
cencentrated. study. * oa r 
aie “Fy . a a . . 
:. ‘A dumber of teachers stated that there lead no advantages within thet ag 
5 abject: area. ": = : 


oT cer e., 
ro 
b) Ta’ your opinion, hak are tbe major laibadventages of & sepcotatingt 
¥ . *, - 
(i) generally:. x . a ae? 
an The major heneral disadvantages mentioned were; 
I : - the lack of time to absorb course material, * 


# .s = the tack of continuity and retention between |. ie mE : S 
e consecutive courses in a particular subject , oe ORS og % 
| area, * + eo 2 
* . ' = the pressure on students and teachers, and \ | 
- absences being more crucial. rt ¢ 
Ne ia 5 , de 
| aaa os * : . mn 
(ii) in your subject area: . 


¥ , » 
The major disadvantages mentioned in response to this item qe 
j ; - lack of continuity and retention between 
consecutive courses, 
- not enough time to absorb material, and 
- not enough time for pr jae work, , reading, | 
ae 4 experiments, etc. 3m 


. 4 


o- 


Again, a number of teachers wihioned ¢ dat there, were no disadvantages’ within 
‘their subject area. , . 4 ‘ 
j c) How would you compare the advantages and disadvantages of semestering? . 
(i) generally: - . 
. * 
. Disadvantages outweigh advantages 25.1% : 
Advantages outweigh di}advantages 61.4 ‘ 
No difference 5.3 . 
sa - Blank 8.2 
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5.c) continued. : : ; pitta 2” & 7 . 
. (ii) ia your subject area: eee? ee ; . 
| "Disadvantages outweigh advantages © 4 BEE | 
Advantages outweigh disadvantages . | : - 55.0 
’ No difference: ve gi Qe 5.8 \ 
Blank « | 5.8 : : 
ae ot » i 4 : | 
{ 


, The aajoctty’ of ‘icediece: indicated . that the advantages of semestering outweighed 
the disadvantages, although there were slightly more teachers who thought this applied | 
generally than within their subject area. ° Bs ‘ | 


t ; all 


age ae a. AA ee Me we te " ; aa t the mpm 
6.* Please’ add any further comments that you would like to make about a he 
; semestered courses or thé semester system. . 


‘ ; 7 4° 


A variety of comment s wére made in response to this question. The most 
prominent themes were: , ‘ ae ‘ 


2 Pan ~ . — 
. @ = courses with too much_material for one semester should be redesigned, re 
+ = the semestered timetable was more flexible and students had more ‘courses from, 
-which to choose, 8 
- in favour og the semester system generally, : 
- teachers are under more pressure on the semester system,,and — \, 
~ students can make up failed courses more easily. : > : 


SUMMARY OF SRCTION I 


: e * se : : 3 | 


In general, the wajority, of all the students sampled preferred the semester 
system, although the proportion of students” indicating this preference was smaller 
in thé gropp now attending non-semestered schools. Advantages and disadvantage. 
of both systems were mentioned with many of the comments focusing on the speed 
with which courses wére completed. ‘Many students also indicated that they would 
prefer a combination of semestered and full year courses. 


In general, the majority of parents rated the quality of their children's 
education as being "Excellent" or "Good", thought that their children were 
enjoying this year at school and believed that their cfildren preferred | 
semestered courses. The advantages and disadvantages mentioned by parents were 
similar to those stated by students as many comments focussed on the time avail- 
able for teaching and learning. More parents expressed a personal preference 
for the semester system over the non-semester system, although preferences were 
much more evenly divided in Group N-S. Some parents.selected their children's 
school because it was semestered but the majority gf parents stated that 


semestering was not a factor in their children's changing schools. ¥ 
Responses to the teachers’ questionnaire showed that most’of the courses — - 
taught were one semester in length. . The majority off those teachers who had : 


taught in both. systems preferred the semester system and most -teachers .also 

believed that students felt positively about semestering. Tha majority of the 

teachers sampled indicated that most courses should be semestered although ; = 
responses varied from subject to subject as to whether a single semester or 

10-month session should be employed for that subject area. Advantages and 

disadvantages of semestering were mentioned but wnat ‘teachers felt that the * 
advantages outweighed the disadvantages. 


, 
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tI SUMMARY OF COMMENTS: BY COORDINATORS 


& : , ° 
The fellowing, summaries present the concerns of coordinators re- 
garding the operation of courses within their subject area, 


MUSIC + : 

Music programs seemed to be particularly affected by semestering. This 
was especially apparent with respect to instrumental or choral groups who 

‘were sometimes asked to perform long after their single semester of instruc- 
tion was complete.. The need was strongly exprensad:, for a continuous program 
of instruction thoughout ° the year. l 

Some success was reported in some schools when Music was paired with. 
another. subject and both were given_in alternate periods over the entire year. 
Angther school had apparently imprdéved their ‘accommodation of Music ptograms 
somewhat through an extended day. However, the recruitment and maihtaining of 
staff in some schools was’ negativel¥ affected. by semestering. 


€ 


‘ 
ART * 
.- 

“Some concern wag expressed that the coverage of semestered courses tended 
to be superficial. The time allotted for Grade 8 Art was of special concern. 
Despite the mention of serious problems, Art teachers apparently felt that the 
advantages of aaa ee outweighed the disadvantages. 

F 1 - 

To. provide for more continuous instruction, some schools had timetables 
with Art sharing time with ‘other subject areas. . However, Art.often hada 
fraction of the time of other agentes * This seemed to be promoting a compe- 
tition fog students, . 

PRE-EMPLOYMENT i ae OS ye ‘ 
ot * . , - 

Semestering does not seem to have enhanced work experience programs.. The 
problem may be that semestered schools are teally not flexible enough to allow - 
absences, since absences are more critical: in semestered schools. There is 

-also a tendency to overuse semestered schools in the second semester with 
regard to the placement of students. This tends to put extra burden on these 
schools. ; 


SPECIAL EDUCATION 

Semestering provides an adv ntdge to those students in English as a Sec~ 
ond Language classes who are ready to go into a regular program since they 
can enter at the beginning of the second semester rather than start into a 
program already underway in a non-semestered school. Slow learners also have 
the opportunity to arrange a betiter or more appropriate timetable in the sec- 
ond semester. : 


BUSINESS EDUCATION ; 
<——oo eee ee ee he ow e 

Business Education teachers were generally critical of semestering mainly 
because of the lack of continuity in skill development courses. It also 
appears that standards decrease with the loss of time and ‘there is no chance 
to personalize the skills in a short time. Semestering produced poorer utili- 
,zation of staff and rooms. Since many. students take core subjects in the: first 
“semester and electives in the second, teachers may have to teach an entirely 
differeat subject in each semester. ; Some teachers claimed there were actually 
fewer electives in semestered schools as core subjects were often. extended. 


aos 
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BUSINESS EDUCATION - aeenice ae 


* \ 


Business orientation or en experience programs also suffered as students 
_ felt they could not afford to be away from school, for a MEE Some two-day 

ee programs have apparently been tried, though: a 
PHYSICAL EDUCATION 


| In gengral, the disadvantages of semestering were thought to outweigh 
the advantages. Although daily Physical Education resulted in good ‘attitudes me 
' "and good staff-student relationships, students received less Physical Educa-~ 

tion and students could miss certain seasonal activities if they took just 
one semester of Physical Education. Another disadvantage was the- poor effect 
*on the athletic program, especially with regard to younger students who © % faa fe | 
tended not to /join if they were not involved in the first semester. It was - 
i also noted that additional demands could be-.placed on equipment’ if- programs’ 
covered only half a year and that some teachers Eoune the daily exponire and’ 
i 3 teaching situation very. difficult... 


* a : . Z : ° 


_., COUNSELLING a 


The negative aspects ‘of semestering included the increased paper work 
. because of time-tabling twice in a year, some students losing the continuity : 
7 of courses and spending more counselling time.on Cross Boundary students. ‘* 
| during enrollment and orientation to a4 school. : — a i 


a 4 


% o ‘ ‘ 

| Positive characteristics were that) students hee more flexible programs © 

_ and a-greater variety, in course choices, -students were provided with short- 
| term goals, there was more intensive concentration as subjects were taken 

, every day, students could graduate earlier: and it penyanen an alternative 

j im toa regular year-long school s¢hedule. - : . 


HOME ECONOMICS: | . ‘. : 


{ "The strengths of semestering were that’ students could take two extra a \ 
; elective courses per year, that they have time to make ‘up for, failures, . 

a that they can graduate earlier, that courses are more effectively taught ar ae 
4 and students have continuity of material, and that ‘students have a better 
A choice of subject loading in Grades 11 and 12. Semestering’ has increased 
J the demand for Home Economics in some schools but schools in which academic 
4 subjects are double-semestered have definitely reduced elective areas such 
: as Home Economics. Other strengths were that the teacher has fewer single 

‘|. 4, preparations each semester and meets fewer pupils-in a given time space and 

: that most courses are modified with extraneous mateyial removed. 


o% 


' Weafnesses of semestering include the greater pressure on teachers 
: since final gradings are prepared twice yearly, the greater pressure on 
; counsellors since two timetables must be produced and the provision 

of two semesters for some academic 11 and 12 courses in.some schools. 


“ 
‘4 ‘ 
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"SUMMARY OF SECTION II 
; J 
‘ In short, | coordinators raised several areas of concern within the 
semester system. However, it would appear that coordinators of Music, 
Business Education and Physical Education were most concerned about the —~ 
effects of. ‘semestering on their programs: Although various ‘solutions 


have been tried in different schools to alleviate these concerns, the . ° ’ 
- (coordinators “did not appear to be aware of general remedies. . aM hy 
cent frome - * — ae 3 rs ae - — 
. . > ‘ 
a s 

E ’ 
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\e ledge over several 


’ SCIENCE 


- richment in Mathematics 
| a progressive reductio 


‘ Although the representative liked the-continuity of instruction over a 10- 
month period,.he personally preferred semestering to an "8x5" timetable. 


" MODERN LANGUAGES 


ENGLISH 


- lines. Im summary, although some deparment heads believed that semestering 


a \ : . . 
. III SUMMARY OF COMMENTS BY CHAIRPERSONS . 
F : . a : 
OF DEPARTMENT HEADS 
ee 
. \ 
Comments were heard from the chairpersons of the department heads~ from 


five subject areas. These representatives were asked to give their group's - F 
general reaction to semestering along ith any other concerns of their group. 


w 


“tabling and, whereas single semesters suited Science 8 and 10, double gemuitane 
were good for senior courses. The’ extra work load and. pressure’, quick pace ‘of 
instruction and lack of in-depth /study were seen as disadvantages. In com- 
ring a semestered and non-semgstered school, there was about 60 hours more ~ 
nstruction in Science over a five year period in the non-semestered school. . . 
In general, courses had not béen modified to suit the semester system. on , 


MATHEMATICS : : se 


It was thought tha / semestering allowed for fewer opportunities for en- 

It was pointed out that.since 1954 there had been 
in the amount of time allotted for Mathematics instruc- 
tion in secondary schopls. The increased pressures of semestering were noted. 


s 
_ It was reporte that all but .two of the Department Heads in this subject -' 

area were opposed to semestering and one of these two would se®@, semestering 
applied to students/ in Grade 8 only.. The other Department Head would not want 
.to have aestedys “at the Grade.11 or 12 levél but bélieved semestering made. 
pessible more choidges of courses. Problems were seen in the transferring of 
students and teachers from one system to another and the retention of know- 
months. -Ilt was also acknowledged that it.would be« psycho- 
logiéally very difficult to change from a semestered ‘system back to a non~ 
semestered system.| It was suggested that top ‘students take four consecutive 
semesters to cover |the Modern Language courses in Grades 10, 11 and 12. 


- 


\ There was concern for the: reduced number of hours in semestered courses 
and retention over the time gap between consecutive English courses. It was 
also noted that time was lost in the double "wind-up't and "wind-down". periods. 
in a semestered year, It was felt that time was needed to assimilate. the 
concepts in English and that there was no merit in hurrying through a course 
in five months. Unfair competition for scholarship awards was also a’ concern 
as students with 90, 1120 and 180 hours of instruction would all be writing 
the same axenfnetion. The needs of junior and senior ‘students were different 
and the tendency was to cater to seniors. Even in.an "8x5" timetable, less 
time was being spent on English 8 than was called for in the provincial guide- <! 


Beis wed for some flexibility, it was thought that a vote would favour the non- . 
ster system for the\ teaching of English. 
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« The major concern appeared to be the’ lack of gutticledt time to do 
justice to the senior courses in Social Studies. -It was felt that, ‘in 
general, department heads of Social Studies wouhe not feyone the Semueces 


system. * e . x “ 
a : . P ~ a% 
SUMMARY OF SECTION IIL ‘ eB Rea cg Oe. 0 gn fee 
ai , partake wand of five s pjec areas... 


mentioned many areas of concern regarding the teaching of their gubjects | 
within the semester system. Most seemed to feel that the,time allotted . 

in semestered courses was insufficieng to do justice to-xhe course material, 
and to allow students to assimilate concepts. Although some advantages. -of 


_semestering ut recognized, the chairpersons thought. ‘that most of the 


department. yould favour the non-semester system for the ee of 


their subject. ~ — - nae ae aS 
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SOCIAL STUDIES . ae a. a 


*. 


a ; sy , « JV__OTHER AREAS OF CONCERN 


Pie. Two apecitic areas of concern raised in the previous) report (Research 
By Report 75-01) dealt with the, loss of instructional time as a result of 
semestering arid the redesigning of courses of the semester system. This 


re ' . section of the present report addresses itself to these concerns. 
ase 
+. LOSS OF INSTRUCTIONAL TIME = °  . . ie ‘i 
: ‘ a o 
ete This issue is a very real one for uatndetentats of semestered. schools. 
Semestered cov courses consist of approximately 90 hours of instruction-whereas————-——— 


> a Non~semestered course normally has-about 120 hours.~: While students 
in pemnatersd schools may take more courses per year and are.exposed to 
greater "chunks" of course content per day and week than students, taking a ' 
similar course in a non-semestered school, semestered coaérses still involve 
some 30 fewer hours of instruction than aii cal ied courses. 


The most common means of dealing with this Sibevenancy has ene Pons 

, semegtering. Some schools double-semester "particular basic subjects, often 
at the Grade 12 level but sometimes in the junior grades instead of-or.in - 
. addition to doubling the hdurs in Grade 12. Although double-semestering 

. clearly resolves the lack of instructional time issue, at least for that 
particular year, it does affect a frequently mentioned advantage of semes- 
tering, the flexibility of timetabling. Thus, as more courses are double- 
semesteréd, fewer’options are available in that year. If the double- 
semestered courses are not sequential in their development of skills, stu- 
dents. may be given the option of taking them simultaneously in the same 
semester. Additional hours in a particular subject might also be gained by 
combining two subject areas (e.g., Mathematics and Science) for students 
considering, specialization.. ‘ 

ver, schools may differ considerably in the number of 

hours a student may take over a five -year period in a particular sybject 
area. The following table provides a comparison of two semestered\schools, 

F _ +A and B), with a non-semestesed school in terms of the number of hours of 

instruction 4 student might receive in his or her secondary school career 

in each of five subjects. (Although these schools were not picked at ran- 

dom, the data in the table below may help to Sarees the discrepancy in 


a In short, hi 


wore 8 ecific terms.) sii . 
sar ‘ ’ & “s 7 as : + 
al ., P : ad : t ' 
\ ‘ : - TOTAL -HOURS OF INSTRUCTION IN FIVE YEARS 
. + = en Y 
« ost . . J ad 
et Subject ’ * -*  Semegtered Schools Non-Semestered Schools . 
1 ee: ne * A ‘ B 2 ae . . 
‘© English i 630 + 630-720" - 600 
Mathematics ./ 585 630 600 : 
\ Social Studies - | 450 540 “600 
Science 495 : , 540 .- 600 
\ Physical Education * 504 . 450 - 408 
x ees eo 2 iM a : 
ms . +t, 
a : ~ 
‘. 25 a 
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As can be seen, the semestered schools may offer students more-haurs in ‘ 
some subject areas but fewer hours in others, -Both semestered schools require, 
students to take two semesters of English ‘at each. df" two. grade leveys and one ; 
school offers an “additional 90 hours to students driented toward p 3t-secondary 
edutation. One semestered school double~semestered Mathematics af’ two grade : 
levels whereas the other required ‘students to take one. double-semestér session ¢ | 
of Mathematics and a combined Math/Science’ course. Whereas, students taking. a 


- Social Studies or Science course each year would lose considerable instruc-. 


. tional .time over. five years, ENey: would’ gait, in terms ‘of ‘the sled devoted to 
‘Physical Education. — on @ Mews as ; 
i The “met ods..employed. to. deal “with. ‘Toes: of instructional time obvious ]Ly.,win, a 
vary from school to school, Such factors. as the number of students: and staff 
sects their attitudes) - undoubtedly afféct se. ‘amount of flexibility one can a 
ave in any timetable. Certain decisions obviously have. to be madg, ‘as: 
to which courses and. what: grade levels .should be double#semestered. “tt is. 
‘perhaps not surprising that teachers of various subject areas feel that their - 
courses: should be double-semestered. This-leads us to a consideration of the’ ee 
— related": issue of rhe redesigning of. semeatered courses. ©° eed 


" REDESTONING OF ‘Semestenep _equtses a Ag . ; 


0b 


7 A ‘Ered ient comment, of ali visas igvolved ath. semestering is he feeling 


,that teaching and learning must proceed at a hectic pace if the course: mater oe 
ial. is to be covered. The amount of material actually covered probably varies 
‘considerably from class to class. Obviousty, an: attempt is made to identify. = 
the “core” of the course and "superfluous" material is discarded.. It “remains” é 
a. moot potne. ‘as to whether this uricovered material is essential to ohe ‘course" 


aed 
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This ‘point. would remain an. * acadeate one were’ eit, not for the inevitable 


F ‘comparison between graduates of ‘semestered and. non-Semestefed courses: since 


both groups get’ credit for the course, logic dictates. that. the courses ‘should 
be equivalent. This is especially critical to students writing scholarship 
_ examinations. A student who-has had 90 hours of instruction is at a dis- * 
advantage | to a student ‘with 120 hours of instruction unless the former candi-~, 
date does considerable preparation soutside of class. 
é Teachers i in some subject. aseas would welcome more direction with 
respect to this issue. Are they expected to cover the same material in x, 
fewer hours? If so, how is this possible? Are different teaching strategies, 
for example, to be employed to meet this end? If not, what material is to be 
retained or discarded and who. makes this decision?. If material is dropped, 
‘should semestered courses be equated to non-semestered coursea,~ especially. 
wheg such comparative situations as scholarship examinations are considered? 
-In short, do the differences between semestered and non-semestered courses 
become forma}ized or do semestered schools continue to modi fy courses and 
allot more time to particular subjects through changes in fimatablingt 
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on Ee Me og He sect V SUMMARY a CONCLUSIONS a id * 

6g «Te investigations presented: in the report: resulted from reaction a. he 

previous report entitled "The Semester System in Vancouver Schools and. its. * 
* Effects on Curriculum" (Research Report 75-01). Surveys of the opinions of: 
: students, parents and teachers regarding semestering were undertaken and 
‘the findings are discussed.’ Comments were also solicited from coordinators 
and from. the chairpersons of department heads of five subject areas and 

these are reported. Two issues accompanying semestering, i.e., loss of 
instructional time and the redesigning of courses, raised some concerned. 
eaction in the. previous report: and are further dkacunand in the present 
per. | , ow : « 


The results of the qantttonialce surveys of the opinions of students, 
parents and teachers generally showed a positive reaction-of all three 
groups towards semestering. Although: many disadvantages of semestering - 
; vere noted,most respondents thought that the advantages outweighed the 
ar: ‘disadvantages.. A good deal of support was evident for timetables which. 
'e : combined semestered and full-year courses. Thus, particular courses, 
; usually at the Grade 12 level and consideréd to be "heavy" and academic,’ » 8 
. could be given. more in-depth coverage over the entire year, whereas others 
BS could remain semestered.. The*appeal of semestered courses was considerable,’ 
; however, and many students preferred senentersa courses in general to chee 
_which lasted 10-months. + ‘, : a 
Although ‘teachers aleo saw certain disadvantages. ‘to ‘semestering, the 
.- + majority of the group sampled preferred the semester to the non-semester 
system. No rigorous sampling of teachers by subject area and grade level” 
taught was attempted but it was noted that more teachers of Music, Physical 
“ Education and. Modern: Languages in particular, and, to a lesser extent, English - 
and Mathematics, - ‘favoured teaching sessions of' 10. montlis rather. than semestered 
.  ' courses. This. is somewhat surprising, however, in that further analysis of 
“Soaeieat at responses showed that teachers in all subjects but Music indi- - 
, that, in general, they felt positively about semestering. Although 
; generalizations must be made with: caution as small numbers of.teachers were. : 
a 4 representing certain subject areas, some speculation does seem warranted to | F 
£4 explain these apparently contradictory: findings: . : _« 


. . 


4 


Perhaps it. seems veasonabie to conclude, . then, that although some teachers © 
favour 10-month sessions for their subject: area, they would like to see such 


t. ' :gessiong occur within the semester tem. In othér words, the advantages of 

2. -the system are attractive. generally but would be very appealing indeed if cer- 

pe tain timetabling concessions could bé made with respect to their subject area. 

Another confounding factor which was not dddressed in the present investi- ™ 
: gation but bears mention is the grade level at which instruction occurs. The 

ch perceived needs of junior and senior students may differ considerably and, 

¥ ‘Whereas 10-month sessions might be favoured for senior students, senestered 

* - ° courses might ‘be thought to be well-suited to the junior grades, This possib- 


ility receives at ‘least some support from the comments of some af the students 
sampled. However, a less frequently expressed view argues: that the junior 

grades might best be non-semestered to eres thane ‘students with a BaEEEE ee 
background in certain subjects, . : ane } 
FJ ‘ . * * 
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: ‘ ‘ : ' 

The reaction of coordinators and department heads' representatives © 
was generally negative towards semestering. Although some advantages 

of the semester system were mentioned, many of the coordinators and 

chairpersons felt that five month courses were simply not long enough 

to develop adequately the skills in their particular subject area. 

Whereas the concerns of persons associated with Music. and Physical 

Education, for example, might be alleviated. by sharing a year's time- 

table with. another. subject, other concerns seemed more difficult to 

resolve. “Double-semestering, especially, at the Grade 12 level, might 
help but,except for Mathematics and Science, timetable restrictions 

prohibit this being done in most schools. r 

The contradiction between the relatively positive feelings of the 
students, parents and teachers sampled and the negative comments of 
coordinators and chairpersons is obvious. Whether the samples which were . 
surveyed are biased or represent views of different aspects of semestering 
than ‘those of the two other groups is a moot point. Perhaps one might 
assume that’ semestering tends to polarize opinion depending upon one's 
perspective of the issue. For example, many students enjoy it because 
courses go by quickly and they find the constant ‘change to be exciting; 

_ parents prefer it because their children appear to be enjoying school; 
teachers generally favour semestering but would be happier if more time 
was allowed. for covering course material; and, senior teachers and con- 
sultants react negatively because semestering may decrease the time 
allotted to their subject area and cause further debate as to what is 
an equitable sharing of a student's timetable. 

’ 7 ; : 

One issue that is not commonlyraised but which should not be“over- 
looked is the difference in the teaching load. In the normal 10-month | 
schedule, the typical teacher teaches for ‘six of the seven blocks (or 
seven of the eight blocks in an eight block timetable) and has 14 2/7% 

(or 124%) of the time uncommitted for regular class instruction. In the 
semester system, on the other hand, the teacher is usually committed to 
four of five blocks of class instruction and has 20% of the time uncom- j 

.amitted. -Howeyer, it is in these periods that many teachers provide 

' ‘tutoring and remedial services to. individual students and small groups. 
Furthermore, the greater pressures of the semester system would geem to 
make necessary a reduction in the teaching load with respect not only to. 
the proportion of time committed to class instruction but also to the ‘ 
number of course preparations at any one time., 


The reviewer noted an apparent inconsistency in that while teachers 
in general and department heads in particular considered that the semester 
scheme did not allow sufficient time to do justice to the courses in their 
subject areas, teachers, as well as students and parents; expressed a pre- 
ference for semestering. Furthermore, they liked the semester system de- 
spite the fact that it placed greater pressure on teachers and administrators. 


® Instructional time loss and the redesigning of courses were major 
concerns of personnel in semestered schools. The dilemma remains as to 
whether or not semestered courses are, to be formally redesigned and, if so, 
how can.they be compared with’similar non-semestered courses. Direction 
must. also be given to resolve the question as to which courses at what 
level are to be double-semestered if this tactic is to continue to be used 
to equalize the time devoted to semestered and non-semestered courses. 
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In summary, the following conclusions seem warranted as a-result of, 
this further jnvestigation of semestering in Vancouver schools: ’ 


(a) Students who have experienced both semester 
and non~semester systems see advantages and 
disadVantages in both systems but generally 
prefer (52%-922) the semester system. Their 
parents tend to agree with this preference 

we , (412-702), ? 

(b) Teachers in semestered schools, most of whom 

3 had taught in a non-semestered system, see 
advantages and disadvantages to semestering 
but most (56%) prefer the semester system. 
Teachers of certain subject areas would pre- 
fer 10-month sessions for their courses. 


Coordinators and department heads generally 
favour 10-month courses for their subject 
areas. * : 

“gt” 


+. 


The issues of instructional time discre- 

pancies between semestered and non-semestered , 
_ courses and the redesigning of semestered 

courses should be given serious consideration. 


c 


(e) The evidence presented by’ this report tends 
to reaffirm the recommendations made by the 
committee which produced Research Report 
75-01 (see Appendix A). ° 


¢ 


RECOMMENDATIONS OF THE SEMESTERING COMMITTEE 


§ he ¢ 


Recommendation } F . 

THAT the semester plan be continued because it is one way of 
facilitating the provision of alternatives in the school 
syetem (e.g., mini-courses, locally-developed courses, early 
graduation, etc.) end makes possible a broader range of course 
offerings. ; ; 


Recommendation 2 


THAT the advantages and disadvantages of semestering a course 

be carefully considered at the school level and that curriculum 
development and course modification necessary to tailor the" 
courses to suit the semester system be encouraged where the 
advantages are apparent and where assurance is given that 
standards will be maintained. Those courses that are to be 
offered as double semestered courses should be selected with ’ 
discretiag as the double semestering of courses reduces the 
number of options and restricts the flexibility in programming. 


Recomendation 3 


THAT the semester system continue to be monitored and re- , 
“examined systematically with particular attention to its 
impact on student achievement at the Grade 10 and Grade 12 


levels. ‘ 
Bill Blake 
Bob Brett a 
Beverley Buchanan 
Nora Ellis — 
Fred Creaves ® * 
Walter Moult ’ 
Bob Muir. 


Bob Pyke 
Bob Stevens 


COMMITTEE MEMBERS: 


October 26th, 1976 
. ' 


1) 


3) 


4) 
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APPENDIX A: Recommendations from Research Report 75-U1 (P.23) 


Recopmendations: g 


It is recommended: a ; ; 


That the semester plan be continued because it is one way of ‘ 
feciiitading the provision of Blternatives in the school system 
(e.g. ,“mini-courses, locally-developed courses, early graduation, 
etc.) and makes possible a broader range of course offerings. 


That curriculum development and course modification be encouraged 
so as to provide courses which are tailored for the semester sys- 
tem, (It is important that adequate time be provided for core 
courses and for English in particular.) 


That a committee give. careful consideration to the content of 
selected courses and to the merits of semestering them, with a 
view to suggesting ones that might best be offered as double- 
semester courses (e.g, En.12, En.8, En.9, Ma.8, Ma.9, Hi.12, etec.). 


That there be a commitment to continue to monitor the semester — 
systems being implemented in Vancouver schools and to re-examine 
Systematically their impact on student achievement at the Grade 
10 and Grade 12 levels. 

rs ——, e @ 


= ? 
April 7, 1975 


. . 


Committee senders: 


Bill Blake 

Waiter Moult 

Nora Ellis ® 
Bob Muir ; 

Norman Gleadow 
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APPENDIX B: Types and Frequencies of School Organizations in B.C, 
"(from "Organization of Secondary Schools and Elementary 


and Secondary Class Sizes, 1975-76", P.24) 


. 


EDUCATIONAL DATA SERVICES fe 
‘ DIVISION OF COMMUNICATIONS 
B.C. DEPARTMENT OF EDUCATION 
' . 5 e 
TABLE 2 ; Sources September 30, 1975 Fora K 
F = Schoo] Organization for Schoole Enroling Secondary Students 
77 ’ ee 2 
¢ ; Partial 
Semester _ 
: . Two Three Four 6 Partial 
\ ’ 10-Month Semester Semester Semester 10-Month Total 
‘ Senior Secondary 4 15. - -" 4 23 
Secondary 45 34 1 4 36 120 
» Junior Secondary . 39 ~ za 4 16 @ 43 114 
{* + Blementary-Senior Secondary Ms ’ 2 - - 3 13 
Elenentary-Junior Secondary =~ {) 2° - box 4 41 
Special . 4 - "- - ~ - - 
Totale oe “130 67 ? - 21 90 211 
——eeeeeeeeeeeeeee—eeeeeeee nnn 
f 
. 4 ‘ » 
~ : * : 
2. Sy Size of School 
_* 4 Partial “ ” 
+ Semester 
Two Three _ Four & Partial 
r Je _iO-Month Semester Semester Semester 10-Month Totel 
2000 or sore 2 2 - - 3 7 
1000-1999 14 17 - - 17 48 
$00 ~999 53 3, 2 16 51 187 
250 +499 27 12 1 4 iy-* $7 
100 =249 « 24 oe - 1 r + 20 
0 «+99 10 - - - 2% 12: | 
Totals , oF 3 21 90 3il 
+ : = ry 
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APPENDIX ¢: FINDINGS OF A STUDY IN ALBERTA 


School Year Reorganization: Research for Decision-Making* Z 


John J. Bergen (U. of Alta.) ‘ 
David Friesen (U. of Alta.) ° 
Bugene W. Ratsoy (U. of Alta.) 


. 


. 


The trimester system of school year organization was introduced at the 
Lindsay Thurber Comprehensive High School in Red Deer, Alberta, in 1949, and 
has remained in substantially the same form to this day. ‘ 


The Board of School Trustees raised the following questions: 


(1) Is the trimester system justified in view of the 
fact that most Alberta schools, then on the ten- 
month school year, are now organized on the 
semester basis? . 

(2) Does the trimester still have advantages over 
‘other forms of school organization? What are 
its advantages? 


(3) Is a change justified, or ought modifications ' 
“be made to the present system? 


¥ 
The major challenges facing the research team were the following: 
(1) What information should be provided to the 
Board of Trustees in order to assist them 
in understanding the problem? 


(2) What alternative courges of action might ' 
be “recommended to the td? : 


: An attempt was made to sumisrize, research findings and professional 
opinions. 


~ The majority of the, eevenceh studies indicate that reorganization of 
the school year in terms of semester, trimester or four-quarter rather than 


the ten-month year will result in little or no change in student achievenany: ; 


Both research findings and professional opinion are fairly evenly 
divided on the issue of learning retention. 


The weight of professional opinion in regard to effects on curriculum 
suggests that benefits such as more flexibility in type of course offerings, 
more variety within courses, and greater enrichment opportunities accrue | 
from school year reorganization, particularly in the 45- 15, four-quarter 
and trimester approaches. 


The majority of students do not experience any difficulties related 
to extra-curricular activites either under the semester system or the 
four-quarter system. 


There is a dearth of professional opinion on this topic, the one 
criticism being that the 45-15 school year organization was incompatible 
with the scheduling of extra-curricular activity. 
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ee -- APPENDIX C (continued) a 


Two studies failed to reveal any additional problems for students re- 
sulting’ from lack of articulation between high schoof and university pro- 
grams because of school year reorganization. : 

One study reported no change in "persistence patterns", and another 
reported a significant reduction in the drop-out rate. 


Professional opinion is that school yéar reorganization will result in 
a reduction of the drop-out rate. 
Professional opinion is divided on the question of whether economics’? 

, of Space or money can be expected as a result of Bhe various kinds of re-* 
organization. - : 


Both research findings and professional opinion suggest that student | 
satisfaction may be, favourably .affected by school year, reorganization. 
There is a lack of conclusive evidence concerning the most preferred type’*. 
of reorganization. Re 4 

Some educators are @f the opinion that the semester system may pose 
problems for students transferring in. However, opinion on this issue is 

, Not unanimous.: . 


There is an absence of expressed professional opinion concerning whether 
teachers would be more satisfied or would perform better under a particular 
system of reorganization, though it has been suggested that benefits such as 
year round employment, extended study leaves and less lessgn preparation time 
may accrue. However, disadvantages from the teachers' ba ee could be 


such factors as extra demands in the form of increased marking loads, in- 
creased examination preparation and increased stress. 

Parents appear to be supportive of most efforts to reorganize the school 
year. However, two wri/ters warn of possible resistance by parents if school 
year reorganization disrupts family life. 


The Varner U.S.A. study (1968) suggested that the most preferred type of 
reorganization was the present 180 days plus a summer vacation and the least 
preferred types were the rotating four-quarter and the rotating trimester. 


It appears that parents would like more/intensive use made of school 
facilities, and @Kat they are more willing to accept school year reorganiza- 
tion if improved quality of: education rather than dollar savings will result. 


The researchers saw the problem essentially as one of obtaining a maximum 
amount of information about the trimester system at LTCHS. This would make 
possible informed decision making on the future of the trimester system., In 
order to obtain the necessary information, the researchers contacted school 
board members, parents, teachers, students and other community members. 

The bulk of information for the ‘study was gathered by means of question- 
naires. 

The responses of parents, students wn aaediaes are summarized and major 
issues arising from the fihdingé are discussed. The researchers propose an 

ealternative to the trimester system. 2 


*Paper presented at the Annual Conference: of the Canadian Society for the ~ 
Study of Education and the Canadian Educational Researchers Association, 
Laval University, Quebec, June 3rd, 1976. 
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